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Guigaance

The Diagnostic Self-Review Document provides an opportunity for the school, with the assistance of the district, to assess
it’s current level of performance in regard to the school leadership, teacher practices and decisions, curriculum
development and support, student social and emotional developmental health, and family and community engagement.
Schools should use the self-review as an opportunity to identify actions to be taken to improve student academic results
for the identified subgroup(s), describe the district resources to be used to implement the actions identified, and describe
the professional development activities planned to support the implementation of the actions to improve student
academic results.

The Diagnostic Self-Review Document and Report Template must be approved by the district’s Board of Education (for
New York City (NYC) schools, it must be approved by the Chancellor) and posted to the district’'s website by Friday,
November 22, 2013, as well as kept on file at both the school and the district offices.

Completing This Form

v Before completing this form, please examine the rubric, and discuss the tenets and the statements of practice
with the district representative who will be assisting you in completing, reviewing and approving your LAP Self-
Assessment. As the rubric used for the Diagnostic Self-Review is the same one as used for Diagnostic Review for
School and District Effectiveness (DTSDE) conducted in Focus Districts, the DTSDE website
(http://www.p12.nysed.gov/accountability/diagnostic-tool-institute/home.html) contains helpful information
about the rubric.

v In collaboration with your school leadership team and your district representatives, complete the Self-Review by
identifying the strategies and practices you either are planning to implement or have implemented that meet the
needs of your school, as identified by the assessment.

» Pay particular attention to the performance of the subgroups that caused the school to be identified as
requiring a Local Assistance Plan (LAP).
Use evaluative language and connect how the strategies and practices have or will impact teaching and
learning.

Make sure the activities proposed reflect a new and robust direction or a continuation of practices that
are showing evidence-based positive results in closing the achievement gap(s).

v Be concise and clear when describing the evidence that supports your ratings.

v Provide information in the plan that addresses the “who, what, when, and why” of the strategies chosen to meet
the needs of the school.

v Please Note: The designation of a school as a LAP means that a school has areas that need improvement,
particularly as they relate to the subgroup(s) of students who are failing to make academic gains. These areas
should be reflected in the ratings, evidence and action plans outlined in this assessment.

v Before the completed Self-Review Document and Report Template are submitted to the Board of Education (for
NYC, the Chancellor) for approval, the school superintendent must meet with the school leadership to discuss and
revise the rubric ratings as appropriate.

A successfully completed Self-Review provides an accurate picture of your school and its needs and describes the actions
you and the district will take to address these needs. The evidence and plans for improvement described in the document
will closely align to the expectations put forth in the rubric, therefore aligning the plan to the optimal conditions for school
effectiveness.

Il you have any questivis regarding completion of the Loudl Assistance Plan 3elf Assessiment, please send an eimail
accountinfo@mail.nysed.gov.
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Rate each practice with an H, E, D, or | in the space provided. Before assigning a rating of Effective or Highly Eftective to a Statement ot Practice, the
school should pay particular attention to how the statement of practice is related to the performance of the subgroup(s) of students who caused the
school to be identified as requiring a LAP. When providing a response to a Statement of Practice that Is Effective, Developing, or Ineffective, the
school should specify whether actions will be targeted to the subgroup(s) of students who caused the school’s identification or be part of a whole
school transformation or turnaround strategy.

_Leaders ensure an amcuiated visior
chool-wide goals aligned Wltf'; ifi‘g

-.if‘_

outlmed inits SC?F;aﬁd other school imprO\rEmf;nf décuments = -
{ b) The vision :screated and enthu5|ast|cally supported by staff, families and students such that itis
umfc:)rmhrr seen he.a r n_d kann across the t:omrnumtyr

a) The school r.t}mmumt\lr shares a vision concernlng student achlevement and welt being and for how they

| want to work as a dmmunity to realize this vision as outlined in the SCEP and other schciol improvement

| documents and data.

b) The vision is created by a select group of staff and families and is supported by the school community

such that it is uniformly seen, heard and known across the community.

| ¢] The school community develops and works toward specific, measurable, ambmous, results oriented and

timely goals that reflect priorities that are aligned with the vision.

a) The school commnnlty has-a vision for student aéhlevement and well-being and is ln the process of

developmg shared Ownershrp and ways to tncorporate fmdmgs from the school’s data.

b) The vision crea gaining more support with the staff, families and students across the community.

c) The school commi&rllty m'developlng and worklng toward speclﬂc, measurable, ambmuus, results

oriented and timi oa!s,*! ese goals are not priorities aligned to the vision.

a) The school- corn'ﬁ"ffml a vision, but it is misa!lgned to student achlevement andWeII being based on

the school’s data. :
b) The vision is un

and students across the community. -

c) The school com oes not. develup and work towa rd goals, or, if the commumty is workmg toward

| goals, they are not specific, measurable, ambltlous, resul;s oriented and timely,

X classroom Dbservatlons # Visited: __ 12 E Documents Rewewed.

[] interviews with Students — #: o ELA Benchmark testing data

D Interviews with Support Staff —#: Professional development record/log

X Interviews with Teachers — #: 12

[J interviews with Parents/Guardians — #:

] Other:

“Effective

own, not commonly understoud and!or has nut been shared wlth the staff farnllies :




tatement of Practice 2. 3

udent achievement, curriculu acher practices; | eaders lp devi nt; com
and emotlonal developmenta[ﬁ%élt_ that makqugog?ess toward. mls;;dfg&gf’t’tlcal goals. : -
| a) The school leader models excellence in the creation and use of systems thatare dvnamlc, adaptwe
and Inten:onnected and lead to the collection and analy5|s of outcomes that will gulde a cycle of
continuous |mprovement and action.

b) The school leader espouses and supports practrtes in ali areas that impact a school and student
progress and achlevement that are self-generative, which mclude wrtuous feedback loops and examples
of best ‘practices that lead to sustalned high' performance :

) The. school leadercreates—and where appropnate, collaborates w _h staff and famrhes to expllcatly
commumcate—pertlnent school goals that are tlmelv, transparent and W|dely avallable to all
stakeholders and used by them to improve the guality of student life. ;

a) The school leader: encourages the taff to use systems that are dynamic adaptwe, interconnected and
lead to the: collectlonand analysis o Tk 2 had
b) The school leader spouses and supports practlces in areas that rmpact a school and student progress
and acl-ue\rement whrch include feedback- Ioops aod examples of best practlces connected to student
achievement.

c) The school leader communlcates pertment school goals that are tlmely, transparent and wrdely
available to all stakeholders. : i

a) The school leader encourages the staff to use systems that lead to tl'te collecnon and analysis of
outcomes.

b) The school leader expects staff to ‘use best practices related to school and student progress and
achievement.

c¢) The school leader is working on developmg school goals and putting steps into place to communicate
them to all stakeholders,

a) The school leader does not encourage the staff to use systems that | Iead to the collectlon and analysis
of outcomes..

b) The school leader expects the staff t0 use«best pcactrces, but has not c!eariy artlculated what and how
those practrces are; nor has the Iead : _provided space for the staff tonentrfy the best practices.

c) Creatmgechool goals is nota pnorltv. orthe schoul leader has not communrcated the goals to the
stakeholders. : .

X classroom Obsewatlons -# thed _ 12 . Documents Rewewed
(X interviews with Students — #: _ 3 Grade level meeting minutes, ELA Benchmark
[] interviews with Support Staff — #: data, Announced/Unannounced teacher

E Interviews with Teachers — #: __ 12 observations, Danielson Observation Rubric
f_:l Interviews with Parents/Guardians — #:

[] other:




i e T

‘Statement of Practice 2.4: Lead rs anize reso rces__%ncgrning human, |

| a) The school leader modefs exce!lence in the creattt;n_:nd use of svstems that are dynamic adaptwe
and interconnected and lead to the collection and analysis of outcomes that will guide a cycle of
continuous improvement and action.
b) The school leader espouses and supports practlces in aII areas that impact a school and student
| progress and achievement that are self-generative, which include virtuous feedback loops and examples
| of best practices that lead to sustained high performance.
| c) The school leader creates—and, where appropriate, collaborates with staff and families to explicitly
communicate—pertinent school goals that are timely, transparent and widely avallabie to all
stakeholders and used by them to improve the quality of student life. :
a) The school Ieader encourages the staff to use: 5ystems that are dyna mic, ada ptive, lnterconnected and
lead to the co!lectron and analysis of outcomes L : i
b) The schoo! Ieader espouses and su pports practices in areas that impact a school and student progress
and achtevement whlch indude feedback loops and examples of best practices connected to student
achlevement ; J
c} The school leader communu_:ates pertment school goals that are tlmely, transparent and ‘widely
‘available to allstakehoiders S
a) The school Ieader encourages the staﬁ to use systems that lead to the co!lectaon and analysrs of
| outcomes.
| b) The school leader expects staff to use best practlces related to school and student progress and
achrevement
| c) The school leader is working on developing school goals and putting steps into place to communicate
| them to all stakeholders.
a) The school leader does not encourage the staff to use systems that lead to the collectlon and analysis
| of outcomes.
b) The school leader expects the staff to use best practices, but has not clearly articulated what and how
| those practices are; nor has the leader provided space for the staff to identify the best practices.

| c) Creating school goais is not a priority, or the school leader has not communicated the goals to the
stakeholders. LA
) E Classroom Obser\ratlons —# Visited: __ 12 E Documents Reviewed:
[ interviews with Students — #: ELA benchmark data
[] interviews with Support Staff —#: Teacher lesson plans
X Interviews with Teachers — #: 12
[] interviews with Parents/Guardians — #:

[ other

Continual benchmark assessments to identify strengths and needs of identified sub- group. ]

Engageny for assessment tools and curriculum modules.
Commercially purchased benchmark assessments.
Purchased resources for development of Common Core Learning standards and skills.

| On-going and continuing data analysis meetings.




- Statement of Practice 2.5: ; s : : -

he school leader has a fully funcnonal.syste'i'n in plateto qondu targer.ed and frequentobservatlons, track progress of teacher

ractices based on student data ) d pnofesﬁsional_ deue_lobt_‘ne to.p_portu,.initie_;; and hold admlﬁ_i;_t__rators and staff

“accountable for continuous A S s s A S SR SRRl e R R

| a) The school Ieader and other school admlmstrators have developed and |mplemented an exphcnt and

widely communicated system for frequently observing targeted teacher practices throughout the school

year that result in relevant feedback and individualized teacher improvement plans.

| b) The school leader and other school administrators strategically use student data over time, feedback

from formal and informal observations, and professional development opportunities connected to

improvement plans and conversations to assess and adjust supports provided to teachers and other staff

members.

c) The school leader conducts periodic check-ins of other school administrators (especially administrators

supervising subgroups of students who are‘experiencing achievement and-developmental lags, i.e.,

special education and English language learner supervisors) and staff members that lead to a clear

understanding of the next steps, aligned to their improvement plan, that are necessary to be able to

yield a positive year-end evaluation rating.

a) The school leader and other school administrators have developed and |mp|emented a svstem for

frequently observlng targeted teacher practices throughout the school year that result in relevant

feedback and teacher improvement plans.

b) The school leader and other school administrators use student data, feedback from formal and

informal observations, and professional development opportunities connected to improvement plans

and conversations to provide supports to teachers and other staff members.

.| c) The school leader conducts periodic check-ins of other school administrators (especially administrators

| supervising subgroups of students who are experiencing achievement and developmental lags, i.e.,

| special education and English language learner supervisors) and staff members that lead to an

understanding of the next steps that are necessary to be able to yield a positive year-end evaluation

rating.

a) The school leader and other school administrators are planning to develop a system for frequently

observing teachers that will result in relevant feedback and teacher improvement plans.

b) The school leader and other school administrators use feedback from formal and informal

observations to provide supports to teachers and other staff members.

c) The school Ieader conducts check-ins of specific staff members, but does not align the findings of the

check-ins to improvement steps necessary to yield a positive year-end evaluation rat]ng

a) The school leader and other school administrators have no formal plans for: frequently observing

teachers, do not have teacher |mprovement plans or conversations about teacher |mprovement plans

are not. pmorttized :

+| b) The school Ieader and other school admmlstrators do not connect information about student data or
former feedb ckto the development of supports prowded to teachers and other staff members.

| ¢) The school Jeader does not conduct periodic check-ins of staff and admmlstrators, and the steps

necessary for: posn_twe year-end evaluation ratings are not known or communicated. :

[X] Classroom Observations — # Visited: _12____ | [X] Documents Reviewed:

[:l Interviews with Students — #: Staff, Faculty, and Grade level meeting minutes.

[ Interviews with Support Staff — #: Announced and Unannounced teacher

m Interviews with Teachers - #: 12 observations.

D Interviews with Parentstuardians - #: Teacher lesson p|an5.

[] other:

Highly Effective

Developing
o e

ementatlon of the




Statement of Practlce 3 2
The school leader and staff support and facilitate the quality implementation of rigorous and coherent curricula appropriately
aligned to the Common Core Learning Standards (CCLS) in Pre K-12.

: | a) The school leader and staff prowde consistent, systematic, and timely individualized and group
pfofessmnal development support to all teachers across grades and subjects to ensure that pertinent
decisions are made ‘about the delivery of the curricula.

b) The school leader fosters a culture where teachers ensure that the 1mp|emented CCLS curricula are

dynamic and address what students need to know in order for the school-wide goals to be achieved.

c)iThe school uses cohesivegand cbmprehenstve curricula that inelude clear, descriptwe units of studies

: appropnateiy ahgned to the CCLS and consider what students need ‘to know acrossw‘all grades to become
collége and career ready. g ik

a) The school leader and staff pro\nde conssstent and systematlc su pport to all teachers. across grades

and su bjects a ppropriatelvallgned to rigorous and coherent CCLS curricula. :

b) The schoolleader and teachers work to ensure that the |mplemented currlcula are appropriately

allgn_e o the' CCLS : :

c) The schoor uses coheswe and comprehranswe curricula that :nclude clear descr&ptwe umts of studies

; appropnately aligned to standards and consider what students need to know across all grades.

| a) The school leader and staff provide eurncuium support that does not target the expectations set forth

in the CCLS. '

b} The school leader and staff use of currlcula focuses on standards that are not CCLS- approprlately

| aligned. :

| c) The'school uses curricula that consider standards and what students need to know.

a) The school leader and staff do not provide curriculum support to teachers.

| b) The school leader and staff use of curricula are static and are not appropriately aligned to standards
c) The school has plans for teaching students that are not aligned to any standards.

@ Classroom Observations — # Visited: __ 12 Eﬂ Documents Reviewed:

[ interviews with Students — #: R Tioga Central K-12 ELA curriculum including

| [ Interviews with Support Staff — #: 2013 updates.

X interviews with Teachers — #: 12 Teacher lesson plans.

(] interviews with Parents/Guardians — #:

[ other:




Statement of Practice 3.3: A o : :
Teachers ensure that unit and lesson plans th : are ap;:urt:lprlatelyr aligned to the CCLS coherent currlculum mtrdduce complex

ulate hlghencfder thlnkingand'hutld deep conceptual undefktandlng and knowledge around specific content.

supported so that their instructional exﬁemse is devefdped andn ,_red during regularly
: scheduled grade Ievel"meetmgs which are guided by targeted agendas based on student and school data
to ensure that all unit plans across their grade[subject are appropriately allgned to the CCLS coherent
curriculum and meet students’ needs.
b) Teachers use pacing calendars and unit plans across all grades, cuntent areas and classes that expose
students to a progression of sequenced and scaffolded complex materials apprOpnatelv aligned to the
CCLS that meet the learning needs of pertinent groups of students (i.e., special education and Engllsh
_ Ianguage Iearners] so that they are able to achieve at high consistent rates.

c) Teachers use CCLS appropriately aligned lesson pians that promote. hlgher-oi'der thmklng skills in all
groups of students and develop analytical, evaluatwe and reflective skills across: content areas. by
providing supports and extensions necessary for student achieverment. '

a) Teachers formally participate in grade-level or other meetings to collaborativelv create and examine
appropriately aligned cumculum unlt plans across their grade/sub;ect\

b) Teachers use ap prlately aHgned CCLs pacmg t‘.alendars and unit plans across all grades, content
areas and classe@that expose students to a prngnession of sequenced complex matertais

c) Teachers use 'pproprlatew allgned lesson plans that pmmote hlgher-order thmkmg skllls and

| help students. analyze information.

a) Teachers: formal!’v participate in grade levei o 1
their grade{sub}ect areas. - :
| b) Teachers use unit pians in classes that expose students to materials ahgned to the1r grade

| ) Teachers use lesson plans that are aligned to standards and- ‘appropriate for the grade and subject.

el -meetmg‘ iopp'on*unttlest d‘scuss-umt pla_ns across

| a) Teachers meet informally and/or have no systems or protacols for working on unit plans.
b) Teachers use grade/subject materials that are not aligned to unit plans or pacing calendars.
| c) Teachers do not consistently use lesson plans to instruct students that are aligned to the standards or
appropriately addresses the grade and subject. :

<] Documents Reviewed:

Grade level meeting minutes

2012 ELA curriculum with 2013 updates
Teacher lesson plans

X Classroom Observations — # Visited: 212
[ interviews with Students — #:

[] interviews with Support Staff — #:

[ interviews with Teachers — #: 12

[[] interviews with Parents/Guardians — #:

[Joth

Teachers will continue to adjustfdapt plans to meet identified neds of SWD.

Staff meetings to review/discuss lesson plans.
Teacher release time to coordinate planning efforts.

Continuation of agenda-driven staff meetings and continued participation in other related trainings.




| Statement of Practice 3.4: : : : :
The school leader and teachers ensure 'ghat teacher col!aboratfon \mthm and across gradEs andﬁub}ects exists to enable students to
have access to a robust currlculu mcorporates the arts, technologv and other enrichment 0 portunltses

b} The s ooI [eader and ’teachors ensure that students are--exposed to a nch CCLS-approprIately aligned

cadem ( currlculum that enables them to develop and demonstrate high cognitive abrhtles{competency
|n dlsr:owermg, creating and r.ommumcatmg mformatlon using the arts, technology and other enﬂchment
areas. :

a) The' schooi leader and staff create opponunltres for all teachers tp work in partnerships within and
across grades and subjects vertscally and honzontalh,r ona regular basis targetmg what is taught and why_

b) The school leader has not taken measures to ensure that studentﬁ
and other enrichment areas.

expo;ed to the arts, tech nolog\r

D Classroom Observations —#VlSlted 12 12| Documents Rewewed

[J interviews with Students — #: Teacher lesson plans.

[J interviews with Support Staff — #: Literacy training record.

(X interviews with Teachers — #: 12

[] interviews with Parents/Guardians — #:

[] other

Development of planning to introduce sample literacy based lessons into technology and arts education.

Literacy specialists will continue to conduct trainings on literacy strategies and Common Core skills.

The above mentioned trainings will continue.

10



| Statement of Practice 3.5:
The school leader and teach

ers develop a data- drwen culture based on student needs, assessments and analysis, whrch leads to

strategrc action-planning that informs instruction and. results in greater student achievement outcomes.

L

a) The school leader cultivates exemplary practices and models the collection and use of timely data
{formattve and summative assessments rncludlng scree nlng, interim measures and progress monttorlng}
to assess’ sChoo]-wide effectrveness, ldentlfy student needs, and prornote hlgh !evels of student learning
and success. : :
b) The school leader and teachers actively develop ml.?*ftiple po:nts of assessments for students that
immerse sdrool teams in an in-depth analysis of assessment results and lead to the adaptatron of
instruction that is empirically/evidence based.-

1 c) The school leader and teachers collaboratively analvze collected data leading to the dev‘elopment of

compre‘henswe mstructional plans for groups of students that capture current levels of stude nt
achievement, map out a clear and timely path for progress and growth, and engage: students as active
participants in their own learning.

| tothe ‘adaptation of instructlon

a) The school leader collects timely data {formatwe and summative assessments |nclud ing screening, -
interim measures and progress monitoring) and shares it with teachers and instructional staff so they can
assess sohoo! effectweness, zdent:fy student needs, and promote hrgh Ievels of stu; dent Iearnrng and
SuCCess.- :
b) The school Jeader and teachers use assessment tools to. |dent|fy patterns of student _arn:ng that lead

¢) The school Ieadet and teachers analyze. collected data, leadlng to the de\relopment of rnstructlona!
plans for. groups of stu dents. that capture current levels of student achre\rement and map out a clear and
timely path for progress and growth.

| a) The school leader reviews: ||mited data and. mforrns teachers and instructronal staff of student

achievement Ievelsr g, g 1
b) The school Ieader and teachers use summative. assessments to u:!entsfy patterns of student learning

| and |nform :nstruction

c) The schoo! leader and teachers analysis of data leads toan adaptatlon of |nstructrona| plans based on
the performance of specific students, which causes a misalignment of instruction for other students.

a) The school leader does not use data as a mechanism to assess student achrevementlevels

b) The school leader and teachers do not utilize assessment tools as a vehicle to ldentlfy patterns of
student learning.

c) The school leader and teachers struggle with the use of data which impedes thelr abﬁltv to inform the

: development of instructional plans for students.

[ interviews with Students — #:

[] interviews with Support Staff —#:
[ interviews with Teachers — #: _ 12
D Interviews with Parents/Guardians — #:
X other: Guidance from BOCES SESIS Cheryl
| Mason

& Classroom Observations — # Visited: 12

X Documents Reviewed:

2013 QIP plan.

2012-2013 Individual SWD ELA student
benchmark data.

11




er Practices and Decisi

Statement of Practice 4.2: Teachers use instructional practices and strategies organized around annual, unit and daily lesson plans to
| meet established student goals and promote hlgh levels of student engagement and inquiry.

2 a) Teachers havea transparent,‘targeted pfanihat is informed by data {summatwe, mtenm attendance,

IEPS, NYSESL/ , etc.), grade-level and scho _ en
b) Teachers use instructu:mal practices and strategies that are ahgned to. pIans and lnclude
accommodations for groups of students with disabilities and linguistic need' of English language
Iearnerslltmlted Engllsh proficient students to provide timely and appropri |nstruct|onal interventions
and exten5|on§ for all students.

i
c) Teachers create short- and long-term goals hased on data with Iearmng trajectones for groups of
students based on identified and timely needs that lead to student involvement in their own learning.

iearners/hmited English proficient students and provide mstructlonal interve

a) Teachers have a plan that is informed by data (summative, interim, artendance, IEPS, NYSESLAT, etc.)

; and grade-levelgoals for all groups of students.

b) Teachers use tnstructlonal practices and-strateéms that are aligned to plans and include
accommodatlons for groups of students wii disabilities and linguistic needs of English language
ions to students that lead

to inquiry and engagement.” :
c) Teachers create short- and iong-term goals_

g ups of students based on grade*!evel benchma rks
and Ieads to-jstudent lnvolvement in their : j

Iearnlng

| c) Teacher's_hla've not. establlshed sho:t or ibn_g—term goals for groups of students

: [7] other:

[{ Documents Reviewed:
Teacher Lesson Plans.
Benchmark date to determine efficiency.

[ Classroom Observations — # Visited: __ 12
[[J interviews with Students — #:

[] interviews with Support Staff —#:

(X interviews with Teachers — #: 12

[] interviews with Parents/Guardians — #:

Teacher use of benchmark data to implement instruction of targeted skills of SWD. Instruction will be
recorded in lesson plans.

District purchased benchmark assessments for student use.

Professional development training in implementing data driven Instruction.

12




| Statement of Practice 4.3: Teachers provide coherent, appropriately aligned Common Core Learning Standards (CCLS)-based

: : mstructlon that leads to multlple pomts_of access for all students to achieve targeted goals.
' ctices that a "systen}ati_c anﬁ‘expllcnt, based on sequential lesson plans
lig ned to CCLS curnculum maps to ms" ct students Ieadlng to higﬁ levels o

,gc}ﬁeve'their targeted goals 5 . :
a) 'Ieachers use instructional practices that are allgned to standards but do not lead to Increased student
achievement.
b) Teachers provide generic instruction to students that limit the ways in which students are able to
access learning and achieve goals.
Teacher Instrl.fction is incoherent and not based on any lesson pla ns.
) Teachers" instruction is not purposeful or adaptive.
X Classroom Observations — # Visited: __ 12| IX) bocuments Reviewed:
[J interviews with Students — #: o Teacher lesson plans.
[] interviews with Support Staff — #:
4 Interviews with Teachers — #: 12
[] interviews with Parents/Guardians — #:

[] other:

Increased use of differentiated instruction, learning strategies, and data driven instruction.

Use of staff members to conduct trainings, and teacher release time/prep time to review/analyze data

The above mentioned in-house trainings.

13




Statement of Practice 4.4: Teachers create a safe environment that is responsive to students’ varied experiences, tailored to the

strengths and needs of ail students and leads to high levels of student enﬁagement and inquiry.

a) Teachers *and st dents create environments by- which students are ntizens of the:r class

of behav}ors by usi ‘behavmralexpectattons that are expncitly taught :
b) Teacbers across the school use strategies that acknéwledge diverse groups of s
toJeamlng%' d"‘” Lopportunities, and encc rage s'ﬁ.rdents to have a volce int

eacher thmking and questlorung through»the use of
mstru_ onai mat&ﬁaks that contain hlgh Ieveis on tex; and content cOmpIexm;

acceptable and safe hehawors by usmg behaworal expectations that are explu:rt y ght. :

| b) Teachers use strategies that are sensitive to diverse groups of students and their needs, which provide
| access to learning and social opportunities.

" c) Teachers stimulate student thinking by asking questions that re[ate to mstructlcma! materials that
contain high Iev%l&text and content complexity..

o a) Teachers put forth aplan for accepta ble student hehawors that is ancons:stent[y recogmzed by

students.

b) Some teachers provide oppurtunlties to acknowledge diverse groups of students e
c) Teachers ask queStions thab relate to generlc mstractlonal matenals and foster

~

mpliant classroom

al apportumtles

: e )
c) Teachers ask lower order thlnkmg questlons that do not, garner student eng‘a ment. .

| 4 Classroom Observations — # Visited: __ 12
to | [X Interviews with Students — #: _ 8
| [J interviews with Support Staff — #:

Documents Reviewed:
Danielson Rubric

| X Interviews with Teachers — #: _12

[] interviews with Parents/Guardians — #:

[] other:

| Continued professional development in Directed Reading-Thinking Activity, Question-Answer
| relationship, and other various instructional strategies.

Professional development through the efforts of in-house literacy certified teachers.

Staff training.

14




Statement of Practice 4.5: _ ;
Teachers use a variety of data sources including screening, interim measures and progress monitoring to inform lesson planning,
develop explicit teacher plans and foster student pammpatlon in their own learning process. ,

: a) Teacﬁ@ﬁ‘QSe sun mathre and formative assessments includlng st:reenmg, progress momtormg, |nter|m
5 measures : oiﬁﬁ)' asSessments to devetop hlghly i nemlc and responswe pFans, based on students’

c} Tea‘cﬁén provide frequent and re!evant feedback to students based -on the anah:sns of t:mely data, and
students draw on the;eedback s0 thptthey can reflect, adjust and assess their own pmgress
e a) Teactiers utilize data _uurces andz n: lyze the information prowded rom such sourcesto inform
| instructional decision-making, including student grouping and instructional strategies
| b) Teachers use targeted p[ans to adjust student grouplng and instructuonal strategies based on data for
| most students.
c) Teachers provide frequent feedback to students based on the analysns ‘of timely data and provide

| students with their next steps. .
a) Teachers utilize data sources to inform instructional decision- makmg
b} Teachers have action plans for adjusting student groupings, but the plans lack specificity and do not |
i3 provide targeted intervention for students requiring additional su pport

“| ¢) Teachers pro\nde data-based feedback to students.
- | a)Teachers do mt use assessments to inform instructional dECISIOH‘makmg
| b) Teachers do Hot use their actlon pI' N 'fer grouping and adjusting their instructlon, Or thev do not have
| action plans. - 2
c) Teachers‘dp not use data to prmrl ,e«feedback to students whlch makes the feedback |nadequate
X classroom Observations — # Visited: _12__ | [X] Documents Reviewed:
[J interviews with Students — #: Individualized Education Plans
{ [ interviews with Support Staff — #: K-TEA test data.
B4 Interviews with Teachers — #: 212 NYS Commaon Core Assessments
X interviews with Parents/Guardians — #:5__
[X] other: _interview CSE chair
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te ent of Practice 5.2:
school cultwates the d
e opmenta health.

a)A dellberate system has been established that allows each child to be well known by a designated

adult who cdordlnates social and emotional-cfevelopmental health needs in a system that pmntwely

reinforces academic success for all students :

b) There is a strateg:c and comprehenswe system for referral and support for all students thar effectively

| addresses barners to social and emotional developmental ealth and academic success.

1 ¢ The school strateglcally uses data to tdentlfy areas -of need and leverages internal or external resources

| and cultivates partnershlps that strongly |mpactthe socsal and emotlonal deveIOpmental health of

students.

a) A system has been estabhshed that allows each child to be"-known by a designated adult who

coordinates social and emotional developmental health needs‘

b) There is a system for referral and support for all students that addresses barriers to social and

emotional developmental health and academic needs.

¢) The school uses data to identify areas of need and cultivates partnerships that impact student social

and emotional developmental health. Vi

a) The school is deuelopmga system to address the soclal and emotlonal developmental health needs of

students.

b) The school is developing a system of referral and support that addresses the social and emotional

developmental health and academic success of students 2

| ) The school use of data id ifies surface areas of need connected to the social and emotlonal
developmental health of stu__ents.,_ e y

a) The school does not hav a system to. coordmate the sot:ial and emotlonal developmenta! health

needs of stul:ients : e S :

b] The school does not: havea system of referraland support or. the system in place is ineffective.

¢) The school does not use data to ldentafy student areas eecl connected to social and. emotlonal

: devglopmental health.

X classroom Obser\ratlons —# V|s:ted

12

& Documents Reviewed:

@ Interviews with Students — #: 3 Olewus resources
[J interviews with Support Staff — #: Principal’s daily Log
Interviews with Teachers — #: __ 12

X Interviews with Parents/Guardians — #: 3

5 [ other:

0 | Continue implementation of Olewus program embedded in wekly lessons grades 5-8.

Life Skills and Health education classes.
Olewus program purchased by district.

{ Continual trainings and committee meetings to update and inform teachers of the Olewus curriculum.
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hool artlculates and

tement of Practice 5.3:

ing experiences and r
| success.
| skills'and articulating a sense of belonging and ownershlp in‘the school communltv

£ expenences andto support socnal and emotmial ;levelopmental heatth for all students, resulting in a
.| safe '

a) All school constituents can articulate a shared understa ndmg of skills and behawors that demenstrate
social and emotmnal deve!opmental health and how those behawors are Ilnked and lead to academsc

b} Tﬁere isa rigorous and coherént curriculum/program in plat:e that teaches, supportsand measures
social and emotru_nal develcpme ntal health forstudents that results in all students demonstrating these

c) Thereisa dellberate professional development plan that builds adult capacity to facilitate learning

healthy enwronment that is conduciv to learning al:ross the school commumty and impacts
student academic success. 5

| _emotional developmental health that results in a safe, respectful learning community.

a) All schoolcons‘tltuents can artlculate the skills and behawors that demonstrate social and emotmnal
developme ital 'ealth and lead to academic success. = :

b) Thereisa cﬁ?ic;ulumfprogram in place that tea' -hes, 5upports and measures socaal and emotional
developmenta‘ ealth for students that results in a sngmflcant nu mber of students demonstrating these
skills.
c) There is professlonal development in place that bu1lds adult capacuty in suppomng students’ social and

a) The school is deveiopmg an understanding of the skills and behaviors tonnected to social and
emotional developmental health and how those behaviors are linked to academlc success.

b) The schoolis developing a curriculum/program to teach, support, and measure social and emotional
developmental health for students, or there is‘a curriculum in place that is not clearly alngned to defined
outcomes. .

¢) The school is d veloping supports to build adult capacnty in terms of supportlng students social and

emotional developmental health. .
‘a) The s:hool'h not. identlfled skllls and behawors connected to. social and emot:onal develOpmental '
health :

¢) The sehool d
social and emotiona

@ Documents Revlewed
Olewus Teacher’s Guide
Teacher’s Lesson Plans

E] Classroom Observatlons # VISItEd
B4 Interviews with Students — #: __ 3
[J interviews with Support Staff —#:
Interviews with Teachers — #: _ 12
[] interviews with Parents/Guardians — #:

|} Other:
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” a) Across the sC 00 commumty, students are able to expres.c. that they feel safe, supported in'their social

| and emotional developmental health growth, and have a voice in declsmns that lmpact their !Ives as
students (as deve!opmentally appropriate). y

b) Acmss the school community, teachers articulate their mvestment in the school wsmn and how they

have a voice in decaskms that impact the school environment and student I'earmng

c) Acr‘oss the school community, parents are able to express how their children have demonstrated

growth asa result of the school’s social and emotlonai deveiopmenta! heatth support and how this

support is tied to the: school's vision and students’ needs.

a) Across the school community, students express thatthey fee ggt’_and su pported in theu scu;laféand
emotional developmental health gm i
b} Across the schoal cummumty,_t_eachers are abie to artu:ulate th

to student socia! and emotlunal de Iopmental health and the ro!e fteachers playin;

,chool vision and h w |t is connected
ewng that wsuon

a) Students express ‘that the schoot supports thelr social and emotrenal developmental health but they
do not mnslstently feel safe—or students express that they feeLsafe but are unaware of where to turn
for social and emotional supports. -

b) Among teachers, there is uncertamty regarding their role in supportlng students’ social and emotlonal
developmental health, and how it ties into the school vision or the limited awareness of the vtsron
hinders teachers from making meaningful connections to student support.

c) Parents are able to express how the school provides levels of social and emotional developmental

| health: supports to students, but there isn't a clear understanding of huw the support connects to the

| school's vision. - ;

a) Students express that they do | el safe and supported in th.ét]‘ school communlty
b) Teachers are unable to artncuiate the school' vision connected to sacaat and emotlonal developmental
d{nr do not express theirrole in supportlng students. :

re unable to express the schaol vision connected to socaaLand emothnal developm
health and/or express that they do notfeel their children are supported. :

[[] Classroom Observations — # Visited: o X pocuments Rewewed
D4 Interviews with Students— #: _ 5 Principal’s daily log.

D Interviews with Support Staff —#:

& Interviews with Teachers — #: _ 12

4 Interviews with Parents/Guardians — #: __ 3

[] other:
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a) The schooi ieader and: r.oﬂaboratlveh( to develop a strategic plan to
incentivize teachers use of a wide va ety of data to address students’ soaai and emotional
developi'nental health needs that allgn to academlc and socnal success

camprehenswe act|on planis developed and :mplemented so students can becomeacademacally and
socially successful.

1 a) The school leader and student suppar‘t staff work with teachers to develop an understandmg of how
to use data to address _students social and .Emotlonal _deve lopmental health needs that ahgn to academnc

and social success. ; 7

b) The school Ieader_

student needs.

stu nt support staff expecf staff members to use data 1o %ffectwely address

a) The school Ieadér encourages specﬁﬁoteachers to uﬁ data to address students socla[ nd ematl_cnai
developmental health needs.
| b) The school leader is developing st

' svstems to address the staff's ablhty to m et student.. A eeds

a) The SCITcol leader ha
| use ﬂata to address st d d t
b) The school has nq:;pegfﬂc plant support staff efftii‘ts to address student needs.

t prionttzéd the need for systems that address how teachgrs' and other staff
ts’ social and emo _oha[deve[opmental health needs. :

[] classroom Observations — # Visited: g Documents Reviewed:
[ interviews with Students — #: Grade level meeting minutes
X interviews with Support Staff — #: 5 Olewus committee meeting minutes

(X interviews with Teachers — #: 2 CSE meetings
| [ interviews with Parents/Guardians — #: Department meeting minutes

_ [] other: :
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a) The schoo! is a welcoming space and is responsive to families and community members and
collaboratively designs an open-door policy to ensure appropriate access -to school leaders and staff.

b) The school community proactively cultwates trusting and respectful relatmnshlps with diverse fam:lles
and community stakeholders.

c) The school provides support to- famllles by creating diverse and meamngful opportunities for
volunteenng and engagmg with the school usmg multapie polnts of entr\\f focused on student !earmng and
development.. :

a) The sch 'o_l isa welcommg space and ls responswe to fam[lies and communlty members and designs an
open-donr'pollcy to ensure approprlate access to school Ieaders and staff

b) The school communlty espouses a trustmg 3nd respectfu} relat!onsmp with diverse families and
commumty stakeholders. :

ffers families opportumtles fo va?unteermg aad engagmg wnth the school focused on
student IE .glﬂgand development.

a) The sch oi ‘welcomes families and prowdes opportumt:es to engage wlth staff durmg select times
through ut the year. :
b) The. sch'aol;;gmmumty em:ourages relationships wlﬂ'l famlhes and cammumty stakehalders who are
consistentiy-visfbfe{vocal at the school or whose children are in immediate need.

c) The schqol delegates promoting vulunteer oppor‘tu nities to the parent association or other involved

families at the school.

a) The school is welcoming to parents who can access English and parents<who initiate the relationship.
b) The school community does not prioritize relationships with families or the community.
c) There are no efforts made to promote volunteers opportunities.

evidence used to

S Effective,

[] classroom Observations — # Visited: X Documents Reviewed:
[] interviews with Students — #: Principal’s daily Log

[ interviews with Support Staff — #: Building Committee minutes

E Interviews with Teachers — #: __ 2 Olewus committee minutes

X Interviews with Parents/Guardians — #: _S___ | [ CSE meeting attendance records.

[] other:
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fement of Practice 6.3:
> school engages in effec
pgt and qeeds are lde'

Vo Dk iy

culture heid bvfamﬁies and mmmumty members and provides a space to cel'
| b) The schooi staff prowdes Opportunitles for purpOSeful strateglc and auth

3 participate in the dialogue.
| c) The school staff regularly communicates and solicits family feedback concermng student achlevement
| needs, issues and concerns using multiple, mteractlve commumcatlon paths in a!l pertment la nguages S0
that: student achievement is increased. 4

al'Fh _sehool staff respects and acknowiedges the dwersity

b) The schoof staff tommumcates with families without: cons.ldermg translatton needs
| c) The school sends summatwe student information to famllies at the end of the— vear and does not
consider translation needs. - ] SE

[] classroom Observations — # Visited: < bocuments Reviewed:
[ Interviews with Students — #: Letter offering parents SES for the 2012-2013
[] interviews with Support Staff — #: school year.
{X] Interviews with Teachers — #: __3___ Letter- retired Teachers Tutoring services.
[] interviews with Parents/Guardians — #:

1 I:I Other:

1_
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'lmkedto studenf needs i
the co?nmumty to suppdrt Stude’nt learning and

) es profe55|onal devetopment for targeted schoul staff on how to actwely seek and

] sustaln hea!thy p‘artnershlps with families and commumty organizations that is llqked to student needs.
a) The schoc share,s information with families regardmg community resources.

b) The' pmfessmnal development for targeted school staff is incluswe of mformation_ on how staff can

- d/orthe community. S e e g

0 Classroom Observations — # Visited: D4 Documents Reviewed:

[ Interviews with Students — #: . Records of student’s enrolled in after-school

[ interviews with Support Staff — #: tutoring hosted by local church.

[J interviews with Teachers — #:

[[] interviews with Parents/Guardians — #: -
[] other:

Providing techers with professional development in seeking and sustaining healthy partnerships with
families.

Use of Conference day time, and teacher release time to attend any meetings or trainings to build
healthy partnerships with families and community organizations.

Evaluation of any available training for opportunities for staff attendance.
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erhe;_t of ?ractrce 6.5: £
s hd

ares d
: tu_dents

understandmg of student data.
b) The schonl cummumty shares dat a ina wav in which famlhes cag1 understand student learning Qeeds
and successes and are encouraged to advocate around student support and susfamab:htv :

| a) The school commumty provides !earmng opportumtles for families who actively seek to understand
| their student data.

| b) The school community shares data and families can access it to understand student learning. needs
and successes.

| a) The school communrtv does not pro\nde Iearnmg opportu nities for farmhes to understand student
| data.

| b) The school commumty shares
learning and needs. :

ita in a way th'at_ limits the way in which families understand student

|:] Classroom Observations — # VlSlted X Documents Reviewed:

[ interviews with Students — #: Principal’s Daily Log, Swk progress reports, NYS
[ Interviews with Support Staff—#: Assessment Parent reports, Report cards,

[] interviews with Teachers — #: _ Students Benchmark data, AlS parent

E Interviews with Parents/Guardians — #: _5__ notification letters, Letter sent to parents

[] other: written by NYSED Commissioner John King
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The development of this Local Assistance Plan was a joint effort of the Middle School community. Teachers were observed by the school leader
in conjunction with APPR based observations utilizing the Danielson rubric, as well as the RSE-TASC Explicit Instruction walk- through tool.
Parents, staff, teachers, and students were interviewed by the school leader and the SWD teachers who assisted on the plan. The CSE chair was
consulted for any input that office considered relevant. The results and findings were discussed in staff meetings and shared with district
leadership.
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Itis important to note this plan corresponds with student performance data from the 2011-0212 school year. Since those assessments were
administered, Tioga Middle School has undergone a School Quality Review (SQR) overseen by the Broome-Tioga BOCES, and voluntarily
participated in a Quality Improvement Plan led by BOCES SESIS Cheryl Mason.

Results of these two exercises include the development of a K-12 ELA curriculum in 2012. This curriculum was updated in 2013. A special area
that was addressed was the creation of a highly prescribed curriculum in the area of ELA Academic Intervention Services (AlS). It is important to

note than 90%+ of SWD receive AIS instruction.

Tioga Middle School also committed to adopting research based literacy teaching strategies at this time. Training in these strategies has been
on-going since January 2012, and is continuing. Three different teachers have taught over 12 strategies to Tioga’s teachers. The materials from
these sessions have been shared with the entire district. Every ELA teacher is required to implement one of these strategies weekly, and other
academic instructors are required to use one of these strategies bi-weekly.

The first round of both General Education and SWD ELA benchmark testing for the 2013-2014 school year has been done, with results analyzed
in Grade level and department level meetings. Additional Common Core based resources have been secured to meet the needs identified from

the post-test analysis.

The entire Middle School is constantly monitoring EngageNY for any breaking news about curriculum and the modules recommended for
teaching ELA.

It is very difficult to gauge the success of these efforts due to the overall decline in ELA test scores due to adoption and the Common Core
curriculum and assessments. The educational landscape in the area of ELA testing has changed so much that comparisons to assess progress are

extremely limited in their usefulness.

25



